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The Use of Tutors
Ir the Santa Tlarbara City College :ieading Program

W. Royce Adams
Santa Parbara City College

About two years al:o, SOTe concerned Santa Earbara College stu-

dentQ beR.7,11 offerinn7 titori'.:1 aid to fellow stu,f:e.-11,s who were having

difficulty in the basic sltills of reading, writin Lind math. The posi-

tive effect the volunteer tutors had on their tutees and themselves

generated enotwh interest among faculty and staff to investigate the

possibility or en1::,rr7ing their efforts. The result was the develo'ment

of a Tutori;,,,1 '_;enter at the college sas ore as,ect of a more aomTrehensive

Learning Resources Center whicl: is in the planning.

7e3-inning its services in a leash:; trailor, the Tutorial Center is

now located in the Student Campus Center Building and houses a cue ding:

lab, a math lab, facilities for comfortable tutorinc;. Last year and

rmi
t'-is year funds were obtained from the State of California (the Alquist

0 FM S13164) for tayinF tutors who worked with the educationally diead-

vanta,-od students while ;IDEA funds were obtained for purchasing equip-

Ci) ment. In addition, the Sant,L7, Barbara Comnunity Colle(-6 District allo-

0
0 cated funds for hiring a Director for the Tutcrir,1 Center, rerovatin

21
roomr; for the Center, ,7rod ratchirg obtained rovein funds. The total

1.
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budget for this yea:' is 1pproximately

Selection of Tutors

Persons wishing to tlItor are required to fill out an application

and hold en interview with the Director of the Tutorial Center. After

learning the functions of the tutorial program via the Director, the

ep7,11cant is interviewed by a panel of three people: two instructors

and one tutor already involved in the nrogrem. It should be noted that

this method of selection, as well as most all tutorial policies, was

deci3ed upon by the Director prd the tutors who hive organized themselves

into a croup called t'ne Associated Tutors of Santa Parbara. City College.

The birin=;: of tutors is not restricted to SPCC students, although

rriorlty riven to ti-:ose applIcants. However, students from the near-

by T.Tniverity of California are involved in the proram as well as

housewives with retirees in t:nglish. The main attempt is to find tutors

who hove confidence in their tutoring skill and who are concerned with

helping struggling students to succeed.

Types of Tutors In the aer,!dinp Program

The Tut.)rial Center's orograms are stil] expanding and extend be-

yond what will be nlentioned here. The rest of this paper will discuss

only the use of tutors in the reading program.

There are two types of tutors used in the reading program. One

type is the paid tutor who works fifteen hours per week and receives

12.25 per hour. In addition, he attends a tr?ining session once a week

her he receives instructions in methodology and peer -group counseling.

He is usually assigned to work with two or three students on an indivi-

dual basis and assigned five or six hours we in the re di.. lab.

The second tr:e of tutor is t:;,, volunteer who prefers rot to be paid or

prefers to work with only one person. The volunteer tutor is assigned

to a readier instructor and is reouired to atttrd trairinr sessions once
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par week. In both cases, tutors can, if they choose, receive two units

of independent studies in the area of English or Social Science Field

Work.

Tutor Training

All tutors in the reading progrem are required to meet with the read-

ing instructors once a week plus attend a. general meetinr: for all tutors

once a month. The general monthly meeting is conducted by the Director

of the Tutorial Center who deals with methods and procedures of tutoring

in r,.eneral. The weeKy meetings in the reading division ere related tc

clarifying course objectives, to trziininc4 in the use of lab materials

and enu1!:ment, to "rap" sesolons regarding individuai tutoring problems,

rd tc rearra:_irr- individual tutoring schedules.

In addition to hand-cuts which offer tips and aids In lccc;mplishin

tutorial t?ss, stn7-:ents are provided with a library of resour3es. Some

of the:;e are: For the Volunteer Tutor by Rauch (10); How to Increase

Reading tbilitv by Harris (4); Reading for the Disadvantaged by porn (6);

Phcrics In mrocer Fersnective by Heilman (5); Teacher's Guide for Reme-

dial '!eacTling by Kottmeyer (7); -!ow to Read the Social Sciences by Rrown

and Adams (3); How tc Read the Humanities by Adams (1) ; How to Read the

Sciences by Adams (2); A Concise (Handbook by Weaver (11); and other var-

ious reaiincr texts and journals coltriuted by instructors and the lib-

rary. Tutors a..e referred; to these works on a regular basis, during

training session.

How the Tutors Function

To understand Tore cle-rly how the tutors function in the reading

program, n brief description of the reading course usinr,.. tutors is in

order. '_riglish leadinz; and Writirr Skills is offered as a. four or

six unit non- transferable course. If student elects to take the course

for four uits, he is required to -.tterd two section meetins per week



and spend a minimum: of two hours per week in the reading lab. If a

students elects to take the course for six units, he is required to at-

tend two section meetings per week and spend a minimum of four hours per

week in the lab. After the administration of the Ielsor-Denny (8) and

the Diagnc.otic Pre-test from Tactics In Readinz II (9), each student is

interviewed by the instructor and an individual program is established

for hi to follow in the re!7ding lab. The student then has a nrofile of

his needs and a set of performnce objectives to complete.

As students are interviewed it is determined whether or not they

need or ,:ant a tutor. In many cases, tutors are assigned irJmediately to

work with a student on his set of objectives. In some c;.ses, students

do not feel the need for a tutor and elect to work en their own. !--:ow-

ever, tutors rre scheduled to spend nart of their fifteen hours in the

lab so that it is staffed from 8;E to 417. In addition, instructors

sched,Ale their office hours and part of their regular assignment in the

lab. Since students are asked to attend the lab on a scheduled basis,

it is :essible to staff the lab so that there are more tutors and instr-

uctors available at the busiest hours.

In the lab, tutors function in the following cq.pacities:

1. They clarify objectives and show the tutees ho-,' to use the var-
ious lab materil,ls aEd equipment.

2. They rive the students encouragement and confidence.

3. They encourne attendance and follow up on student absences by
calling him at home o, sending notes home.

4. They go over the student's corrected papers and lab work to make
certain he understands all mistakes indicated.

5. They keep the section instructor informed of te student's pro-
gress.

6. They listen to ';he student's complaints or problems.

7. They encourage the student to keep his file folder up to date.

Occasionally, the tutors are requested to come to the section meet-
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ings when new objectives nre introduced so that they will know what is

expected cf the student. They also come to section meet'Jgs when stud -.

ents are doing writing practices so that they, along with the instruc-

tors, can circulate around he room checking students' work and offering

aid where needed.

Results and Predictions

Pecause the tutorial program exploded into being, there were no

precise controls established to measure the effectiveness of the use of

tutors in the reading program. Powever, one instructor in the English

42 proc,:rnm did keep the following records.

The persistence and performance history of the instructor's students

is shown below as Table 1

Table 1

Persistence and Performance of 75 Enrolled
English 42 Students

75 100.00% Original roster

10 13.22% Withdrew or were re- assigned
during first 5 weeks

24 31.00% Withdrew during the rest of
the semester.

41 *63.07% Completed with C or better
No D or F grades are awarded.

Ws are given to students who
do not pass the course.)

*(of 65 persisting beyond 5 weeks)

Of the 65 students enrolled beyond the fifth wee'-, 2h (36.94%1

received regular tutorial r.ssistance from the center. The comparison of

rersistence among tutored and non-tutored students is given in 'Table 2.
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Table 2

Persistence: Tutored vs Yon-tutored Students

Groun U Withdrawals

Non-tutored 41 24 58.53%

Tutored 24 0 On

Dotal 65 24 36.945

It is obvious that the persistence rate between the two groups is dra-

matic. (Past records reveal that about 65% of the students who enroll

in English 42 are likely to complete the course.) Over 70 of the non-

persisting students withdrew entirely from college, not just English 42.

Table 3

Pre-Test, Post Test and 3airs
for Tutored vs Non-Tutored Students

Group Pre-test Post-test S.D. Gain

Tutored 9.64 9.9 2.4 2,30

Yon- tutored 9.39 12.22 2.5 2.78

Table 4

Cumulative GPA: Tutored vs :Ion-tutored

Group mean. GPA (cumulative)

Tutored 2.25

Non-tutored Persisting 2.03

non-tutored Withdrawals 1.69

(All non-tutored) (1.85)

While these results were not obtained on a planned experimental bas-

ia, they do seem to reflect that the particular value of tutoring assi-

stance is in the area of persistence. Students who otherwise may not

have finished the course seem to have received enough individual help

ant encouragement to successfully complete the course.
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The Director of Research at the college is presently doing con

trolled studies on the use of tutors in the reading program. Further

information will be forth coming. One thing is clear: the difference

in persistence nmo-g students who are shown that others care and can help

them is sufficient evidence to suggest the continuation of the tutorial

concept in the redinF: program.
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